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Introduction
Journalism and mass communication are popular programmes with a high rate of appli-
cants in tertiary institutions in the fifteen West African countries in the Economic Commu-
nity of West African States (ECOWAS). 

In these countries, universities, polytechnics and journalism institutions are either introducing or strength-
ening their teaching and research activities in the discipline. They have been mainstreaming emerging is-
sues in theory, methodology, technology, as well as contextual circumstances. The fifteen countries have 
a combined population of 400 million. They are multicultural, diverse, conflict prone and economically 
disadvantaged.

However, the increasing interest accorded to the training and safety of journalists across the region hardly 
translates into their total safety and protection. Progressively, they continue to experience personal and 
professional threats in reporting many of the violent conflicts and terror attacks that frequently erupt in 
their countries especially in the last fifteen years (Pate, 2017). Worrying, too, these countries have remained 
highly prone to recurrent conflicts and violent extremism as socio-economic and political conditions get 
increasingly desperate.

 Journalists have been accused that through poor professional judgement and insensitivity in reporting 
local conflicts, they have unwittingly become part of the problem as instigators (Zebulon, 2017). However, 
whatever their role in past and present conflicts in the region, society expects them to deliver credible infor-
mation in the midst of violent situations. Yet, often, their personal and institutional safety remained largely 
compromised. They have suffered multiple personal and institutional losses caused by attacks and threats to 
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their safety. They have overstretched their capacities at great personal and institutional risks to report. Often, 
they do so with low specialised knowledge and high personal risks because their training hardly prepares 
them for the realities of reporting conflicts and protecting themselves in volatile environments. In the words 
of Zelizer (2009), ‘’contemporary journalists have been under siege from numerous quarters”. Arguably, in 
West Africa, the numerous professional hazards encountered by journalists can be partly linked to profes-
sional deficiencies in reporting conflicts and violent terror, building peace through journalism and ensuring 
their safety against internal and external threats. Indeed, as argued by Mardaras, Gonzalez and Penin (2016), 
“there are three factors that primarily condition the work of journalists in the field: professional working 
conditions, journalists’ training and their professional experience, and safety training and equipment.” In-
deed, Carlsson and Poyhtari (2017), Cottle (2017) and Abu-Fadil (2017) have all justified the strengthening 
of the teaching of safety education and related dimensions of conflict and peace journalism in the curriculum 
of universities for a critical body of knowledge and safer professional environment as an integral part of 
promoting the freedom of expression within and outside national boundaries. 

Accordingly, this paper examines the teaching of conflict-sensitive reporting, safety education and peace 
journalism in the curricula of institutions offering mass communication/journalism programmes in three 
English speaking countries of West Africa: Nigeria, Ghana and Sierra Leone. It assesses the status of re-
search and teaching of reporting of conflicts, peace journalism and professional safety in institutions of the 
selected countries. Contextually, all of them have similar educational systems, common historical back-
grounds, and not so different socio-political and economic structures. Equally, the three have histories of 
military dictatorships; civil wars in Sierra Leone and Nigeria and especially for Nigeria, increasing cases of 
terrorism, ethno-religious conflicts and political disputations.  

Context
The West African sub-region has fifteen countries of unequal sizes and populations. The countries differ in 

social, economic and political orientations; but, all of them are united as members of the Economic Com-
munity of West African States (ECOWAS). Some of them speak English with main orientation towards 
the Anglo-American educational system; majority are francophone with heavy leaning towards the French 
system of education and few others have Spanish and Lusophony orientations. Each of the countries has, at 
least, one university and polytechnic like The Gambia which has one university and Nigeria that has over a 
hundred. The countries are diverse, heterogeneous and have varying economic strengths that translate into 
entrenched fundamental, in many cases, contradictory structural, institutional, psychological and cultural 
features. Such influences, have invariably, continued to affect the politics, economics and social systems 
of individual countries with attendant consequences that have variously ignited violent conflicts, extreme 
terror or simmering battles.

The fortunes of journalism in the region are mixed. In many ways, the social environment has made the 
practice difficult despite being key in the lives of the people and the development of the nations. The media 
environment is heavily hamstrung by obstacles and operational challenges like poverty, low capacity, and 
threats to freedom of expression as well as impunity and weak institutional safety mechanisms for journal-
ists. For instance, between 2013 and 2017, The Committee to Protect Journalists (CPJ) reported the killing 
of 262 journalists (with 42 from Africa); Reporters without Borders (RWB) reported the killing of 301 (57 
from Africa); and International Federation of Journalists (IFJ) reported the killing of 507 (74 from Africa) 
(www.ifj.org, www.cpj.org, and www.rsf.org). These figures, though they vary, are however distressing as 
they present an alarming seriousness regarding the dangers confronting journalists in Africa in the form of 
intimidation, persecution, arrests, imprisonment and impunity.

Journalism training in English Speaking West Africa 
Journalism in West Africa, particularly in Nigeria, Ghana and Sierra Leone dates back to the mid-19th cen-

tury, and was practiced by individuals who had no formal journalism training, though possessed a general 
liberal education. These pioneers endured numerous professional challenges under different colonial and 
post-colonial military/civilian dictatorships; many were killed, jailed, maimed and rendered jobless; the 
majority were threatened and subjected to severe personal and institutional stresses. They operated under 
climates of dictatorships, wars, insurgencies, natural disasters and harsh economic conditions (Akinfeleye, 
1988). 

Formal professional training in journalism in the three countries began in the 1950s when Cecil King 
established the branches of his Daily Mirror Group of London in Ghana and Nigeria to publish the Daily 
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Graphic in Accra and Daily Times in Lagos (Boafo, 1992). The company used its technical and financial 
resources to train journalists of all ranking. That continued up to the time when the Ghana Institute of Jour-
nalism was established in 1959 to offer “formal and systematic training in journalism” and foster “develop-
ment of a patriotic cadre of journalists to play an active role in the emancipation of the African continent” 
(Boafo, 1992). 

 Ghana, with a population of 27.5 million started journalism training in a university setting when an 
American modelled School of Communication Studies was established at the University of Ghana, Legon, 
to offer postgraduate programmes in 1973. That arrangement lasted into the late 1990s, when additional 
institutions came on board. As at 2016, the country has 63 universities/colleges and polytechnics. Of the 
number, 13 offer courses in mass communication/ journalism programmes. 

In Nigeria, where the population exceeds 180 million, formal mass communication/journalism training 
assumed prominence after the country’s independence in 1960. Oso (2012) noted that like the situation in 
Britain, early Nigerian journalists and broadcasters acquired professional training on the job. Strict local 
journalism training began in 1954 with a two-week “vocation course’’ in journalism conducted by the colo-
nial government for working journalists at the University of Ibadan (Akinfeleye, 1988). From 1962 to 1980, 
three universities, two polytechnics and three monotechnics offered journalism education at the degree and 
diploma levels as well as offered on the job enhancement trainings. 

As at 2015, Nigeria has 127 universities. Of the number, 73 offer journalism and mass communication 
courses (NUC, 2016). In addition, there are 31 polytechnics and monotechnics offering mass communica-
tion/journalism programmes among the seventy polytechnics offering diplomas in the country (Abubakar 
and Dauda, 2016). On the industrial side, the media sector has been expanding in all respects. By 2013, 
the country has 282 registered newspapers and magazine companies; 350 television and radio stations, 33 
Multichannel Multipoint Distribution Services (MMDS) and 13 Direct-To-Home service providers (DTH) 
(Abubakar and Dauda, 2016). With the current digitisation trend, the broadcast sector is expected to expand 
further. The distribution of these media organisations coupled with the frequent outburst of conflict in the 
country justify the need to specially train and equip journalists on conflict reporting and safety procedures.

Sierra Leone, with a population of seven million has five universities and two polytechnics. Of the number, 
two offer journalism/ mass communication degree and diploma programmes as well as refresher courses 
for practicing journalists. The mass communication degree programmes in the two universities at Freetown 
and Makeni are relatively young compared to the programmes in Ghana and Nigeria. The course was first 
introduced in 1993 at the Fourah Bay College, the premier University of Sierra Leone and later followed by 
that of the University of Makeni in 2013 (Koroma, 2016).

Nigeria, Ghana and Sierra Leone were former British colonies with common educational systems largely 
transplanted from Britain in structure, philosophy and curricula. However, the mass communication/jour-
nalism curricula was one of the few exceptions that largely emanated from America rather than Britain. Oso 
(2012) saw that as ‘’ironical in the sense that the mass media (newspapers, broadcasting and films) were 
British transplants. The difference in the case of mass communication education was because the British had 
no model to offer’’. Simply, the American media training model offered a ready opportunity in the absence 
of a more promising option from the British system. To date, the American model has remained the most 
significant influence on media education in English speaking West Africa.

The American functionalist model focused on skills empowerment, promoted market based communica-
tion and linked the role of the media to general development and regime survival. Journalists were taught 
to understand their roles as facilitators in national modernisation and growth (Pate, 2010). In the late 60s, 
70s and 80s, not much was anticipated on the role of the media in violent conflicts or terrorism to seriously 
provide for the training of media professionals on their expected roles in conflict resolution and peace 
building processes. Howard (2009) pointed out that conflict is a “curious blind spot” in journalism training 
and education. This is correctly reflective of the situation in the West African region considering the low 
attention accorded to the complexities and the structural, institutional, psychological and cultural factors 
underpinning diverse and multicultural settings in the journalism training. In the words of the IFJ President, 
Jim Boumelha, “journalism students must understand the risks they confront when they work” (Abu-Fadl, 
2017). 

Howard (2009) further argues that “traditional journalism skills development has not included study of 
how best to cover violent conflict, and has ignored any understanding of violent conflict as a social pro-
cess.” He stressed that while other areas such as business, sports, music, etc. had commanded attention, the 
dynamics of violent conflict, its instigation, development and resolution, were poorly understood and inef-
ficiently handled and reported by most journalists. That put many of them in disadvantaged positions where 
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they “find themselves ill-equipped to address” conflict issues. With better understanding of conflict, causes, 
manifestations and dynamics as well as impact and resolution strategies, journalists can more confidently 
report on the subject without compromising their principles (Howard, 2009). One way of achieving that is 
by employing Galtung’s idea of peace journalism, which according to Shinar (2007) “is a normative mode 
of responsible and conscientious media coverage of conflict that aims at contributing to peace making, 
peacekeeping and changing the attitudes of media owners, advertisers, professionals and audiences towards 
war and peace.” A reporting technique that Howard (2009) sees working consciously for peace and engages 
reporters in the roles of advocacy.

Galtung proposed peace journalism in the 1970s as a “broader, fairer and more accurate way of framing 
stories, drawing on the insights of conflict analysis and transformation” (McGoldrick & Lynch, 2000). 
According to Ozohu-Suleiman (2016), there is a general agreement across peace journalism literature that 
words such as “barbaric”, “brutal”, “cruel”, “defenceless”, “destitute”, “devastated”, “extremist”, “fanatic”, 
“fundamentalist” “pathetic”, “terrorist”, “tragedy” and “vicious” are capable of enflaming and encourag-
ing conflict when used by the media in describing a conflict situation especially in volatile communities. 
Also, imprecise usage of terms such as “assassinate”, “decimate”, “genocide”, “massacre”, “systematic” 
or “organised” should be avoided in their different tenses if the media is to promote the cause of peace in 
reporting conflicts.

But all of that can only be possible, if, in the words of Mardaras, Gonzalez and Penin (2016), sufficient 
safety training and equipment are provided for journalists to guarantee their physical and emotional in-
tegrity. The scholars noted UNESCO’s position that civil society organisations and the universities are 
“important actors as regards journalists’ safety” (UNESCO, 2015; being actors who “build knowledge and 
capacity” (UNESCO, 2015). 

Methodology
In writing this paper, existing frameworks from regulatory agencies as well as the curricula of mass com-

munication/journalism programmes in selected Universities and Polytechnics in Nigeria, Ghana and Sierra 
Leone were reviewed to find out the national provisions and directions on contents, philosophies and teach-
ing of mass communication/journalism courses in the three countries. The curricula in selected universi-
ties were analysed to find out specific courses and framework on teaching of reporting of conflicts, peace 
journalism and safety of journalists. In Ghana, the review covered the curricula of two leading journalism 
training institutions (University of Ghana and the Ghana Institute of Journalism); in Sierra Leone, the two 
Universities in the country offering mass communication were considered while for Nigeria which has the 
largest number of universities and polytechnics offering journalism and mass communication programmes 
in West Africa, the curricula of three universities and two polytechnics were sampled and analysed. Fur-
thermore, ten academics and five professionals in the industry were interviewed for their opinions on the 
subject of study. 

Findings
 This section presents the findings of the study. It gives the context, the existence of mass communication/

journalism training in specific countries, and the extent to which the various programmes teach conflict 
reporting, peace journalism and safety of journalists. The section concludes by noting the challenges associ-
ated with the teaching of the courses and the recommendations for the mainstreaming and strengthening of 
courses on reporting of conflicts, peace journalism and safety education.

Nigeria
In Nigeria, there are two coordinating agencies, the National Universities Commission (NUC) and the 

National Board for Technical Education (NBTE) that regulate the content and curricula of all higher institu-
tions in the country. These agencies provide Bench Mark Academic Standards (BMAS) that all institutions, 
irrespective of ownership and size must observe, even though, each institution operates its individual aca-
demic programmes. The various curricula are defined in the specifications provided by the NUC and NBTE. 

The BMAS for mass communication including journalism focuses primarily on producing professionals 
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equipped with skills and only a little on the knowledge of the multicultural environments in which they 
operate. Specifically, the BMAS has not directly provided for the teaching of conflict reporting, peace jour-
nalism or safety education except that individual institutions are encouraged to conceive and mainstream 
courses on choice. Perhaps, the closest to the subject of conflict, peace and safety in journalism are topics on 
press freedom and free press operations and crisis communications. However, there are seven universities 
that have individually developed their own courses on conflict reporting in which they also teach aspects of 
peace journalism. They have developed specific courses on conflict reporting with detailed contents as ap-
proved by their Senates. The institutions are: University of Maiduguri, Bayero University, Kano, University 
of Jos, American University of Nigeria, Yola (Private), Ajayi Crowther University, Oyo (Private) and Delta 
State University, Abraka. The first four universities listed are located in places with histories of violent eth-
no-religious and political conflicts while the Delta University is located in the heartland of the Niger-Delta 
where oil induced conflicts and militancy have been on the rise. The universities teach the courses over one 
semester each with credit load of two. 

The courses are called various names but basically the focus is on equipping the students to appreciate 
and be able to research, cover and report conflicts and related issues professionally. For instance, the Uni-
versity of Maiduguri course content on reporting conflicts and diversity is: ‘’designed to raise the capacity 
of students in handling issues of diversity and conflict in the context of multicultural and federal Nigeria 
and indeed, Africa. Issues to be treated include: Definition of concepts, diversity, pluralism and federalism 
in Nigeria, challenges of diverse communities; conflict, causes and nature of conflict, communications and 
conflict, covering diversity and reporting conflict; challenges of reporting conflict in Nigeria; peace journal-
ism; etc’( Pate, 2015).

In most other Universities, reporting of conflict is taught as a topic over two to four hours in courses like 
Specialised Reporting, Media and Society and Crisis Communication in Public Relations. It is important 
to state that there is a first year compulsory general study (GST) course on ‘’Conflicts in Nigeria’’ for all 
students in Nigerian Universities. But important as this may sound, the course is grossly deficient for jour-
nalism students because the curriculum is basically introductory and hardly focused to satisfy the needs 
of a journalism student. More so, as the course is often taught by political scientists or sociologists whose 
interests may not coincide with the requirements in a journalism programme.

Similarly, the national curriculum for mass communication/journalism in the polytechnics did not make 
a specific provision or demand on the institutions to teach courses in reporting of conflicts, peace journal-
ism or safety education. The emphasis is on press freedom, specialised reporting and news reporting. By 
implication, the teaching of the courses on conflict, peace journalism and safety education depends on the 
ingenuity of individual instructors because the national framework did not provide for that as a course 
or courses. However, the polytechnic curriculum has a recommendation that individual institutions can, 
depending on their contextual need, introduce and teach additional courses in their areas of operations. 
Currently, just about five polytechnics indicated in their brochures that they have courses that relate to the 
reporting of conflicts. Even at that, what they teach are introductory concepts and issues with little attention 
to the context and deep analysis of the issues.

Basically, the teaching of conflict reporting in the sampled universities focus on concepts, basic techniques, 
and approaches in conflict sensitive reporting and peace journalism. The universities teach the course in one 
semester (12 weeks), hardly sufficient to practically build the skills of the students. In fact, currently, no 
university in the country is offering a graded course in peace journalism or safety education. In most cases, 
the subjects are treated under courses like media and society or specialised reporting. However, many 
departments like the University of Nigeria, Nsukka, University of Ibadan, University of Lagos and a lot 
more have reported that they have supervised postgraduate theses that focused on the reportage of various 
conflicts in the country. Most often, such studies use content analysis to establish the quantity and quality 
of reportage with less regards to the socio-political and economic contexts that could explicitly explain and 
clarify the role of the media.

Safety education for journalists is invisible in the national or institutional curricula for training of media 
professionals in the country. Issues of safety come up only when topics on press freedom and rights of 
journalists are discussed. In all the Universities sampled, none reported having or teaching the subject as a 
course. This is indeed a critical gap considering that in Nigeria cases of impunity, attacks and maltreatment 
of journalists are rampant. Journalists are exposed and suffer personal, psychological, physical, economic, 
gender, rights and many other forms of threats. Media institutions flagrantly and commonly fail to provide 
basic safety nets, welfare schemes and fail in fulfilling their financial obligations to staff (Oso,). The case 
in Nigeria may be similar to the findings by Lohner and Banjac (2016) who investigated safety challenges 
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journalists face while reporting on conflicts. Lohner and Benjac interviewed 100 journalists from four coun-
tries: Egypt, Kenya, Serbia and South Africa. They found that majority of respondents had experienced 
safety threats at personal and organisational levels, hugely due to what they regarded as insufficient institu-
tionalised training on conflict sensitive reporting, safety measures and proper safety equipment.

However, the situation in Nigeria is ameliorated by the involvement of local and international civil soci-
ety organizations in the media sector. Many of them like the Media Rights Agenda, Institute of Media and 
Society, International Press Institute and the Nigerian Union of Journalists are engaged in episodic capacity 
building activities.

Ghana
In Ghana, 13 universities/colleges and polytechnic offer undergraduate and postgraduate degree pro-

grammes in mass communication/journalism. But none of the Institutions teach specific courses on report-
ing of conflicts, peace journalism or safety education. The curriculum at University of Ghana’s School of 
Communication which offers postgraduate studies only does not include subjects of conflict, peace journal-
ism or safety education. Rather, they are tangentially embedded in courses like development communica-
tion and media and society. However, the Ghana Institute of Journalism (GIJ) has planned to introduce 
a course on conflict-sensitive reporting, though it is yet to take off. The major sources of training in the 
subjects are mostly outside the university settings. Practicing journalists have been receiving series of short 
term training and retraining on aspects of the subject organised by public and mostly international civil 
society organisations. For instance, civil society groups like the Legon Centre for International Affairs and 
Diplomacy (LECIAD) in collaboration with The African Peace-building Network (APN) organised a two-
day regional training (March 30th-31st 2016) at the University of Ghana dubbed “Improving Media Coverage 
of Conflict and Peace-building in West Africa.” Journalists working in broadcast, print, and online media 
from the Gambia, Ghana, Liberia, Mali, Nigeria, Senegal, and Sierra Leone attended. Another training of 
such nature entitled “Peace Journalism Training” was organised by the same organisations on April 6, 2016 
where 16 participants from The Gambia, Senegal, Mali, Sierra Leone, Liberia, Ghana and Nigeria who also 
formed themselves into a Network of Peace Building Journalists in West Africa attended. Equally, the Me-
dia Foundation for West Africa (MFWA) has been organising series of trainings for journalists in Ghana on 
Conflict-Sensitive Reporting with one held in June 2016.

Sierra Leone
 Sierra Leone, with a population of seven million has five universities and two polytechnics. Of the in-

stitutions, two universities offer mass communication/journalism undergraduate programmes. The country 
experienced a violent civil war (1991-2002) that killed 70,000 people and displaced 2.6 million (UNDP, 
2006). Perhaps, because of the recent war experiences, the two universities offering mass communication/
journalism in Freetown and Makeni have specific courses on conflict sensitive reporting and peace journal-
ism but nothing on safety education. Just like the case in Nigeria, the conflict sensitive reporting and peace 
journalism are taught in one course over a semester. 

Additional sources of trainings
The institutions are basically focused on training upcoming journalists with little attention on strengthening 

the capacities of those in practice in peace journalism and basic professional safety education. It is important 
to note that there are several other agencies, in and out of the school system, that have been supplementing 
the efforts of mass communication/journalism departments in promoting conflict sensitive reporting, peace 
journalism and professional safety education across the three countries. Some of such sources are: 

Centres for Conflict Studies: Many of the universities in the three countries and few of the Polytechnics 
and Colleges have centres for conflict studies. In some, they run programmes and undertake researches that 
relate to media and conflict, peace journalism but hardly on safety.

Special Interventions: Many agencies (Civil Society Organizations, the UN system, Donor organisations, 
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etc) have been involved in short term capacity building and skills enhancement activities at several levels 
for on the job Journalists. They focus on different aspects of conflict reporting, peace journalism and safety 
education

Researches: Numerous researches/studies have been done or are ongoing by scholars, agencies and inter-
ested bodies with focus on the subject of conflict and media and peace journalism across the three countries. 
Such efforts have produced a growing body of literature on the subject.

 Challenges
Findings in this study are similar to findings from other parts of the world on the limitations and state 

of peace journalism education and safety training for journalists in the universities. For instance, Sadia 
Jamil (2016) found that in Pakistan “despite severe safety threats, the majority of surveyed journalists in 
this study (78% – 57 out of 75) have not received safety training either by any governmental body, local 
university, their media organisations and journalists’ unions. Journalists’ feedback suggests that Pakistan’s 
government, universities, media organisations and journalists’ unions have very limited role to establish 
journalists’ conflict reporting guidelines and to provide them regular safety trainings and instruments (such 
as bullet-proof jackets)”. The report is similar in Kosovo (Hoxha and Andrses, 2016),; Afghanistan (Mitra, 
2016) and Abu-Fadl (2017) in Jordan. The Spanish model seems to be unique in which the military is the 
major trainer of journalists in conflict reporting and safety education (Mardaras, Gonzalez and Penin, 2016). 

From these findings, it is evident that there are issues that need to be addressed to significantly mainstream 
and continuously improve the capacity of the institutions in teaching and research in conflict sensitive re-
porting, peace journalism and safety education. Some of the issues can be addressed internally while others 
are beyond the institutions and the media sector. First, it is important to stress that the West African region 
is riddled with numerous conflicts. By implication, the nature of the context (characterised by high poverty, 
elite misdirection, violent terror, etc) affect the subject of media and conflict and safety of journalists. This is 
further compounded by the absence of nationally defined frameworks on the training of media professionals 
in aspects of conflict handling, peace journalism and safety education across the three countries. 

Such absence has impacted on the human and material resources available to respond to the glaring de-
mand for increased capacity in conflict sensitive reporting and improved knowledge of safety for journal-
ists. The situation in the region resembles what Mitra (2016) observed with regards to the teaching of peace 
journalism in Afghanistan. Based on his findings, he advised like in our case that: “peace journalism training 
has to devise strategies to address the socio-cultural, political, economic as well as practice-related con-
straints faced by journalists in conflict-affected societies and bring its universal normative goals and frame-
works into critical contact with these existing factors. Beyond the specific case study…, such socio-political 
particularities will vary geo-culturally and so peace journalism training has to be just as flexible… and be 
part of the curriculum of publicly funded, merit-based, formal education programs rather than short-term, 
donor-funded journalistic training and capacity-building projects in conflict affected countries”. 

Conclusion
From the study in the three countries, it has emerged that few institutions teach reporting of conflicts, 

peace journalism and safety education in English speaking West Africa. This tendency is not reflective of 
the reality in the sampled countries where journalists are increasingly involved in handling local conflicts, 
terror attacks and dangerous operational environments particularly because of the increasing volatility in the 
region. In some of the institutions, conflict reporting is taught as a topic over two to four hours in courses 
like specialised reporting, media and society and crisis communication. However, many institutions are 
increasingly mainstreaming the teaching of such courses in their curricula because of the rise in the demand 
for the courses occasioned by the rate of violence in their countries and efforts of international agencies like 
UNESCO. The study also found that conflict reporting courses are called various names in the institutions 
but basically they focus on equipping students to appreciate and be able to research, cover and use conflict 
sensitive reporting techniques. Current evidence suggests that the course(s) are being taught on few cam-
puses at the postgraduate level even though students have been submitting dissertations on mostly aspects, 
nature and directions of conflict reporting.
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Recommendations
Based on the findings and the identified challenges, one may wish to recommend the following options to 

mainstream and improve the teaching of relevant courses in media and conflict, peace journalism and safety 
education in English speaking West African institutions. Some of the recommendations are that:

Individual countries in West Africa should encourage and support institutions offering Mass Communica-
tion/Journalism to mainstream courses on peace journalism, conflict-sensitive reporting and safety educa-
tion;

National regulatory agencies like the National Universities Commission in Nigeria and Tertiary Institu-
tions Commission in Sierra Leone should develop frameworks for teaching of the courses and the domesti-
cation of the UNESCO modules on the subjects;

Institutions should liaise with relevant local and international agencies like UNESCO and sister institu-
tions to support research and development of contextually relevant literature in the countries through col-
laborative engagements;

Institutions are encouraged to develop broad based course contents that expand the horizons of students in 
history, theories and practice of multiculturalism, etc.
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